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ABSTRACT
Title : Descriptive Analysis of Students’ Responses Toward
Teacher ‘s Talk in English Classroom in the Second Grade of
MTsN 1 Makassar.
Reasearcher : Febrina Ramadanti
Reg. Number : 20400111036
Consultant I : Dr. Hj. Djuwairiah Ahmad, M.Pd., M.TESOL
Consultant II : Dr. Hj. Mardiana, M.Hum
The objective of this research was to investigate the second grade of MTsN
Model Makassar students’ responses toward teacher’s talk in English Classroom and
also aim to know the students’ expectation of an ideal English teacher talk.
The data were collected from 17 students which is recorded and then
transcribed. The addition data about kind of teacher’s talk that used by English
teacher was taken from classroom observation. Based on finding of the data analysis
through interview and observation, there was found that the students preferred
referential question than display question. In fact, teacher more often used display
question than referential question to initiate student. In ways of giving feedback,
when students answer the question incorrectly or no answer, teacher usually used
informing to follow up. However, students prefer to be encouraged by the teacher.
When students answer the question correctly, they prefer to be praised rather than
summarized.
In brief, it could be concluded that students prefer referential question
because it was more challenging than display question, not only help students to
improve their English but also could express their mind, ideas and opinion. For two
kind of feedback, when the students had provided the expected answer, they still
preferred to be praised rather than summarized. With praised, they would be
confident to respond some questions in the future. However, when they made
incorrect or no answer, students preferred teacher give them encouragement. Since
encouragement could develop the students’ confidence and motivated the
unconfident students.
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CHAPTER I 
INTRODUCTION 
A. Background 
Interaction between teacher and students establish the success of teaching-
learning language. In the English Foreign Language (EFL) classroom, teachers 
have important role to interact with the students because they have major portion 
of class time employed to give direction, explain activities, and check students’ 
understands use the target language (Sinclair & Brazil cited in Yanfen & Yuqin, 
2010: 77). The students’ interaction is also important. When they give the 
appropriate response to the teacher’s talk, it means that they understand the 
language that teacher use. 
The language that teacher uses to communicate with the students in the 
classroom, such as initiating interaction and giving feedback to the student is one 
of definition of teacher’s talk. It is an indispensable part of foreign language 
teaching in organizing activities, and the way teachers talk does not only 
determine how well they make their subject, but also assure how well the students 
will learn. Therefore, teachers can use stimulus to their students, like asking 
question, invitation and giving direction. With giving feedback to the students’ 
response, the active participation of student in the classroom also increases. 
Based on Long & Sato‟s (cited in Chaudron, 1993:127), to check the 
students’ understanding, teachers sometimes ask for information which he or she 
has already knows, such as give question based on the text. Therefore, teachers 
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should use question to check students’ comprehension and give them opportunity 
to use target language, so that would promote greater learner productivity, and 
latter would likely promote more meaningful communication between teacher and 
learner. 
Teachers present the different way to response the students’ answer. When 
the students make correct answer, teachers enable to praise with good words. 
Comment and summarizing are also used to follow-up their answer. While, 
inform the correct information, prompt and criticize the students answer can be 
used when students respond with incorrect answer. 
Appropriate teacher’s talk can create harmonious atmosphere and at the 
same time promotes a more friendly relationship between teacher and student, and 
consequently create more opportunities for students to participate actively during 
the language learning process. Both using variety question to initiate students’ 
response and giving feedback to the students’ performance, are expected to 
increase the quality of teacher’s talk in the classroom interaction. 
Many cases in EFL classroom one or more students dominate the 
conversation giving other students little opportunity to practice their English. In 
this situation teacher can tell such student that teacher appreciates their eagerness, 
but they must give others a chance to talk too. Hammer suggests three main 
benefits of teaching speaking which is helping students to practice their speaking 
in real situation, getting feedback for both teacher and students, and giving more 
opportunities to student in practicing their speaking.  
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By using Teacher’s Talk, teacher can create comfortable situation to learn 
foreign language to the students such as teacher gives stimulus and students give 
responds to the teacher, and then teacher gives a feedback to each students who 
give some responses with the question so the students may be active to participate 
in teaching learning process. Correction helps students to clarify their 
understanding of meaning and construction of language. It is worth praising 
learners for their success and corrects them when they fail. Praising expression 
which use encouraging word and noises (good, well done, et cetera) when learners 
are doing well (Hammer, 2000). 
However in real situation, teachers usually give some questions to student 
but she/he does not give the student feedback, such as correction when student 
answers the question incorrectly and give praising when students answer the 
question correctly. That is why many students are afraid to be active in interaction 
in the classroom. They have no self-confidence to use target language in 
classroom. So the English teachers have more challenges to create their talk in 
various ways to invite the students actively using the target language. 
In another case, teacher solely used English based on the textbooks that 
they read only, or would only spoke English when it came to testing the students’ 
understanding over the material given. The language that the teachers used is 
called teachers’ talk, while the students’ is called students’ talk. One way to 
stimulate the students to be active in the classroom is by using teacher talk. By 
doing so, the students will feel motivated in speaking English as well, not one or 
two students, but the whole students will participate actively in the classroom in 
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terms of speaking English. Specifically, at the second grade of MTsN Model 
Makassar, according to the factual situation experienced by the researcher, most 
of the students experienced the teache rs’ lack of capability in producing the target 
language registers. This problem eventually motivated the researcher to conduct a 
research entitled A Descriptive Analysis of Students’ Responses toward Teacher 
Talk in English Classroom in the Second Grade of MTsN Model Makassar. 
B. Problem Statement 
Based on the problem stated previously, the researcher formulated problem 
statements as follows: 
1. What is the students’ response toward teacher’s talk in the process of 
teaching and learning? 
2. What are the students’ expectations about an ideal teacher’s talk that 
should be used in the classroom? 
C. Research Objective 
The objectives of this research were as follows: 
1. To explore the students’ responses about kinds of English teacher’s talk in 
process of teaching and learning. 
2. To describe students’ expectation about an ideal English teacher’s talk that 
should be used in the classroom. 
D. Research Significance 
1. Theoretical Significance 
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a. The result of this study can be used as input in English teaching process 
especially about the teacher’s  role in English teaching. 
b. The result of the study can be used as the reference for those who want to 
conduct a research in English teaching learning process.  
2. Practical Significance  
a. For the teacher candidates 
The result of this research will be a background of knowledge in teaching 
especially for English Education Department students who take PPL (teaching 
practice course). 
b. For the researcher 
This research can develop the researcher’s knowledge about students’ 
responses toward the kind of teacher’s talk and its application and also an ideal 
Teacher’s Talk that should be used in the classroom. 
E. Research Scope  
This research focused on two kinds of teacher’s talk. They were question 
and feedback used by English teacher in the second grade (VIII 5) of MTsN 
Model Makassar. The questions were focused on two types; there are display 
question and referential question. Feedback focused on how the teacher responds 
the students who answered the question correctly (praising and summarizing) and 
how the teacher responds the student whose answers were wrong. 
F. Key Definition of Terms 
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In order to make some key terms clearly to avoid some missunderstanding 
of the readers, it is important to interpret and to define the meaning of the some 
key theories dealing with this research: 
1. Students’ responses 
Students’ responses is limited in two kinds of response. They are students’ 
opinion and preferences toward kinds of teacher’s talk that is used by English 
teacher. 
2. Teacher’s Talk 
Teacher’s talk is classroom that teacher uses when addressing second 
language/ foreign language learner in the classroom. 
3. English Classroom 
English Classroom is the place that encompasses everything which is in 
tutorial session between teacher and learner in the English lesson.  
 
 
 
 
 
 
 
 
 
  CHAPTER II 
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REVIEW OF RELATED LITERATURE 
A. Some Previous Related Findings 
According to Nafrina (2007) in addition to this linguistic aspects of 
“Teacher’s Talk”, there are other aspects of Teacher’s Talk which are as important 
as linguistic aspects in which the language teachers can use in their talk not only 
neutrally to convey comprehensible information neutrally but also to express 
attitudes positively toward their students in the classroom. 
English teachers should be creative in delivering questions. The teachers can 
use the combination of elicitations, which affect student‘ responses (Nurokhmah 
2009). 
B. Some Pertinent Ideas 
1. Response 
According to Thorndike, learning is a process of interaction between stimulus 
and response. Stimulus is what stimulates the occurrence of events such as 
thoughts, feelings or other things that can be captured through the senses. 
The word of response in Indonesian Dictionary is conception, reaction, and 
answer.  According to Ahmadi (2009: 68), response or conception is the result of 
impression saved in someone’s memory and soul after conducting observation. 
Based on the definition above, it can be known that response is a conception or 
reaction which is meant as impression or description from acquired stimulus or an 
object that is observed previously. 
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Soekanto (1993: 48) states that response as a behavior is a consequence from 
previous behavior which aims as an answer of certain problem. Abidin (dalam 
Susanto, 1997:51-57) reveals that response is a reaction done by someone towards 
stimulus or behavior affected by the stimulus. Susanto (1988: 73) defines response 
as a reaction which means approval or disapproval and apathetic behavior towards 
what communicator says in his/her message. Response is separated in two aspects. 
They are opinion and behavior. Opinion is an overt response towards a problem 
that is stated by oral or written words while behavior is covert response that tends 
to be emotional and private in order to give positive or negative reaction towards 
people or certain circumstances. 
Harvey and Smith (in Ahmadi, 1999: 164) state that response is a readiness to 
ensure which behavior is positive or negative based on the object or situation. 
In symbolic theory, individuals in giving response are based on their 
comprehensions toward social phenomenon that they are going to respond.  In 
conclusion, response is shaped from the stimulus process or given action that ends 
as a reaction. In this case, directed response is reaction and conception of students 
towards language used by teacher in English teaching and learning process.   
 
 
 
2. Kinds of Teacher Talk 
Teacher talk plays a very important role in teaching process as an 
interactive device. For teachers would employ a lot of interactive device such as 
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repetition, prompting, prodding, and expansion, which would be evoking more 
interaction between teacher and students (Sinclair & Brazil, 1995 cited in Yanfen 
& Yuqin, 2010: 77). 
In the process interaction between teacher and students, there are two kind 
of teacher‟s talk, the language teacher use question to initiate an interaction and 
give feedback to student’s response (Richard, 1994: 182). 
a. Question 
Questioning is one of the most common techniques used by teachers 
(Richard & Lockhart, 2000) and serves as the principal way in which teachers 
control the classroom interaction. The tendency of teacher to ask many questions 
has been observed in many investigations (Chaudron, 1988). In some classrooms, 
over half of class time is taken up by question and answer exchanges (Richards & 
Lockhart, 2000). 
1) The function of Question  
There are several reasons why questions are so commonly used in teaching 
(Richard and Lockhart, 1994: 185):  
a) They stimulate and maintain students’ interest.  
b) They encourage students to think and focus on the content of the lesson.  
c) They enable a teacher to clarify what a student has said.  
d) They enable a teacher to elicit particular structures or vocabulary item. 
e) They enable teachers to check students’ understanding. 
f) They encourage students’ participation in a lesson. 
2) Types of Question 
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Long and Sato (1983) classify the question in to two categories, those are 
display and referential question. 
a) Display question used when teachers know the answer and designed to elicit 
or display particular structures. For example: what the opposite of DOWN in 
English? Display question also referred by convergent question. So, it means 
that question which involves determining whether the teacher is asking for 
information which he or she already knows. 
b) Referential question, though, refer to the question that teachers do not know 
the answer to, and can gain various subjective information. For example: why 
don’t you do your homework?  
Richards & Lockhart (2000) classify the questions into three categories in 
terms of the purpose of questions in classroom – procedural, convergent, and 
divergent. 
a) Procedural question have to do with classroom procedural and routines and 
classroom management. For example: who is absent today? What page are 
we on? 
b) Convergent questions encourage similar student responses which focuses on a 
central theme, such as short answer (yes or no), short statement. This type 
question does not require students to engage in high- level thinking. 
For example when teacher uses question in introducing a reading lesson 
focusing on the effects of smartphone on everyday life. Before the lesson begins, a 
teacher is able to ask the students use convergent question, such as: Do you have a 
smartphone? Do you use it every day? 
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c) Divergent questions are the opposite of convergent questions. Divergent 
questions encourage diverse student responses which require higher – level 
thinking. This type is also called referential question. This question used by 
teacher after give display or convergent question to student, such as the 
examples: How have smartphones had economic impact on society?  
3) Modification of questions 
Based on Chaudron (1988: 127-129), there are four factors that possibly 
teachers use in their question. 
a) Repeating or Rephrasing  
In addition to the fact that display questions are so readily used in 
classroom situations because the teacher is supposed to be evaluating the learner, 
White and Lightbown (1984 cited in Chaudron, 1988: 127) point out that teacher 
will persist in asking questions by repeating or rephrasing them. They also claim 
that the success rate of students responding to subsequent repetition of question 
was quite low, lower often than rate response to questions asked only once. This, 
of course, may be an artifact of the difficulty of the question and the consequent 
need to repeat or rephrase more difficult questions several times. 
b) Aiding with the Clue  
It is natural enough to modify a question which has not been understood, 
by aiding the respondent with perhaps a clue to the expected answer, with some 
limiting of the possible range of response. For example, like Buck and Fanselow 
did (1984 cited in Chaudron, 1988: 128). They list a number of different types of 
clues that might be used to help the respondent focus on the domain of appropriate 
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answer. The clues that would describe the attributes of an expected response, 
compare and contrast the expected response to something, or assign a label to the 
expected response.  
c) Alternative or “or-choice” questions  
Another modification of question is by rephrasing with the alternative or 
“or-choice” question. Long (1981 cited in Chaudron, 1988: 128) found “or-
choice” questions are more often occur in interaction native speaker (NS) and 
non-native speaker (NNS) that NS and NS. For example: “What would you like to 
drink?” [pause] “Would you like coffee, tea or juice?” Long (1981: 152) provided 
some support for White and Lightbown‟s skepticism about rephrasing of 
questions, with an example of overly modified NS question from an NS-NNS 
conversation (cited in Chaudron, 1988: 128): Are the islands the same-do they 
look the same?...as Japan as…the country in Japan? Are the houses, for example, 
are the house the same on Osima…as say in the country…Sapporo or (Akairo)? 
Do people talk the same or do the houses look the same?...Or are the trees similar? 
 
 
d) Giving a wait-time  
An important factor of a teachers’ questioning skill is wait time, that is the 
length of time the teacher waits after asking the question before calling on a 
student to answer it, rephrasing the question, directing the question to other 
students, or giving the answer (Rowe, 1976 cited in Kindsvatter et al., 1988 cited 
in Richard and Lockhart, 1994: 188). Teacher often uses a very short wait-time (e. 
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g., one second), which is rarely sufficient to enable students to respond. Long 
et.al.(1984 cited in Chaudron, 1988: 129) said: When wait-time is increased to 
three to five seconds, the amount of students‟ participation as well as the quality 
of that participation often increases.  
e) Questioning Pattern  
In addition to these rather concentrate means of improving on the content 
and form of question in order to promote greater student responsiveness, it should 
be recognize that teachers use question in more complex ways. The practice of 
teaching is considered at times to involve a structuring of information for the 
learner, either as a direct presentation of information or as the facilitation or 
generation of a dialogue between a source of knowledge (teacher, book, material) 
and the learner (Hyman, 1974 cited in Chaudron, 1988: 129).  
f) Feedback  
Instructing students and providing on performance are probably the two 
most commonly conceived classroom functions of teachers. However, give 
students feedback after they did something is also important. Based on Chaudron 
(1988:132), feedback is the notion of error correction. Based on Richard and 
Lockhart (1994: 188), feedback can be either positive or negative and may serve 
not only to let learner know how well they perform but also can increase 
motivation and build a supportive classroom climate. Based on Nunan (1994: 
189), there are two kinds of feedback that are frequently used. They are feedback 
on content and on form. Feedback on content used to follow the students up 
toward their answer about the content lesson and material. Whereas, feedback that 
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is often directed toward the accuracy of what a student says is refer to feedback on 
form. Based on the two kind of feedback, there are more specific feedbacks which 
is usually found in the language classroom, they are:  
(1) Feedback to incorrect and no response  
When students provide no response, that is, they may not know the 
expected answer or they are reluctant to give any answers or when they provide 
incorrect responses, both linguistically and discoursally incorrect, the teacher 
would choose to give a follow-up or feedback in one of the following ways 
(Mehan, 1979; Sinclair & Brazil, 1982 cited in Yanfen & Yuqin, 2010: 81-86):  
(2) Inform  
Informing is a direct way to help students realize their mistakes. It 
involves the provision of explicit information about the linguistic form that is 
perceived as the problem. It can be realized by means of giving definition, an 
example, an explanation or by signaling the problem. Beside negotiation of forms, 
informing here is also included negotiation of meaning. Examples are: “The 
correct word you should use here is cross-culture, not international.” “Use we 
here, not I.”  
(3) Prompt  
It is an attempt to get the participant produce the correct answer by the use 
of a clue to indicate the location and nature of the error, or requesting the student 
to make clarification of what he has just said, or by the teacher repetition of what 
the student has said with an emphasis on the incorrect part, so as to arouse the 
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attention of the student to the error, such as: “A verb isn’t suitable here, what do 
you think you can use here?”. “Are you sure this is the way they do?”  
(4) Encouragement  
Encouragement is an act of inspiring with hope, courage, or confidence: 
behavior of heartening. Here are samples: “It’s OK, I am sure you can manage to 
make up a more complex sentence next time.” “Don’t worry, just say whatever 
you know, it does not matter whether you answer is correct or not, I just want to 
know what you know.”  
(5) Criticizing  
Criticizing is to comment on students’ incorrect response severely. 
Examples are: “Did you do any reviewing?” “You’d better pay more attention to 
what I am talking in class, don’t do any other things in class, OK!”  
(6) Ignoring  
Ignoring refers to the situation where teacher pays no attention to students’ 
mistakes or turn to another student when the first one cannot give an answer, such 
as: “OK, sit down, next one!” “Anyone knows the answer?” “And, could you help 
him?”  
g) Feedback to correct response  
When students have provided the correct response, teachers usually give 
some kinds of comment, or just a brief acknowledgement (Richard & Lockhart 
1994: 189-191).  
(1) Praising  
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It refers to the very brief feedback from the teacher in response to correct 
answer, such as: “OK, good!” “That’s right!” “Yes, an excellent answer!” 
Furthermore, Yuqin and Yanfen (2010: 81) in their journal said that praising is 
such acknowledgment or comment. Comment of some kinds are given by the 
teacher sometimes to encourage the students providing answer, and sometimes to 
let others notice what is given by the students, and sometimes to encourage others 
as well. Example of the comments is: “Very good, everyone, have you noticed 
that she has told us a very moving story?” “I appreciate you giving us a good 
presentation.”  
(2) Summarizing  
When the student answers the correct answer, sometimes the teacher 
repeats the student answer with different words or sentences, i.e. using synonym. 
It means that teacher try to make the students‟ answer more effective so that they 
can learn more. They can learn how to make effective sentence, vocabulary and 
also how to pronounce correctly.  
3. Style of Teacher’s Talk  
According to Harrel (1992: 17) in the journal, Teacher Talk in the 
Cooperative Learning Classroom‟, a crucial aspect of teaching English as second 
language is the nature of teacher talk. He also mentions that there are two style of 
teachers’ talk which is commonly found in language classroom. 
a. Teachers’ Talk in Teacher Fronted Classroom  
The basic idea behind this approach is “equality” which is intended to 
present information to all students in uniform manner. The teacher stands as the 
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central figure in the classroom, which has the power to control students. The 
content in teacher-fronted classroom is frequently based on following the 
textbook, often reading sections aloud and completing exercises. Students 
understand that the teacher is familiar with the answer and the goal of question is 
merely to check student’s knowledge.  
Flanders as citied in Harrel (1992: 21) states that teacher speak up to 75% 
of the time, learning little time for student’s expression. Five major features 
characterized teacher’s talk in frontal situation: 
1) Teachers speak a lot.  
2) Teachers lecture.  
3) Teachers ask short questions.  
4) Teachers use correction extensively. 
5) Teachers give instruction and command frequently.  
b. Teachers Talk in cooperative Classroom  
Unlike the previous one, this approach is based on interaction among 
group members. The teacher acts as facilitator of learning, approaching the group 
when necessary. In addition to social advantages, cooperative learning results in 
greater academic achievements when compared with frontal teaching. However, 
cooperative learning is used for implementing a communicative approach to 
teaching English for non-native speaker. Four major feature characterized 
teacher’s talk in cooperative learning classroom:  
1) Teachers speak little.  
2) Teachers provide broad questions to challenge thinking.  
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3) Teachers assist students with the learning task rather than providing error 
correction.  
4) Teachers give few commands, imposing less disciplinary control.  
4. English Classroom Interaction  
a. English Classroom Interaction Pattern  
Interaction is occurred everyday in the classroom activities between the 
teacher and the learners. Interaction commonly defines as a kind of action that 
occurs as two or more objects has an effect upon one another. The idea of a two 
way effect is essential in the concept of interaction, as opposed to a one-way 
causal effect (www.wikipedia.com). Education with its correlated activities of 
teaching and learning process involves interaction between teacher and students as 
channels of realizing its objectives. Interactions occur every day in teaching and 
learning process. It is managed by everyone, not only by the teacher in the 
classroom, but also the students. This interaction is usually used to express their 
ideas together. Allwright and Breen as quoted by Chaudron (1988: 10) states that 
Interaction is viewed as significant because it is argued that:  
1) Only through interaction, the learner can decompose the Target Language 
structures and derive meaning from classroom events.  
2) Interaction gives learners the opportunities to incorporate Target Language 
structures into their own speech (the scaffolding principles) and  
3) The meaningfulness for learners of classroom events of any kind, whether 
thought of as interactive or not will depend on the extent to which 
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communication has been jointly constructed between the teacher and 
learners.  
Moreover, Allwright and Bailey (1991: 25) states that through classroom 
interaction, the plan produces outcomes (input, practice opportunities, and 
receptivity). The teacher has to plan what he intends to teach (syllabus, method, 
and atmosphere). So, the classroom interaction has an important role in teaching 
learning process. The teacher is being flexible, while keeping interaction central; 
interaction between teacher and learners, learners and teacher, learner and learner, 
learner and authors of texts, learner and the community that speak the language. 
The teacher should not be directed and dominated in the classroom. Interaction 
cannot be one-way, but two-way, three-way or four-way. In the classroom, the 
predominant type of discourse is there phase a teacher initiation, pupil response, 
and teacher feedback (Ellis, 1988: 97). 
5. Language Teaching Strategies  
Every teacher intends to be an effective teacher. Nevertheless, to be an 
effective teacher is not easy. It depends on how the teacher manages the class. In 
this case, a teacher should have teaching strategies in order to achieve the 
objectives of the teaching. According to Oxford (1990: 23), strategies refer to 
techniques or specific actions to extend the learning progression. So, a strategy 
could also be seen as a technique. The mastery of teaching technique is 
momentous to help a teacher to have a victorious teaching and learning outcome. 
According to Richard (1990: 103), several characteristic of teaching are found to 
comprise differences between effective and ineffective instructor. Teaching 
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strategies can lead students intrinsically to be involved in learning actions. There 
are two strategies that can be done by teacher to invite students involved in the 
interaction during the learning process:  
a. Giving Task  
Giving Task is difficult for some teachers. Many aspects should be 
considered to reach the aims of given task. For instance, any easy task will not 
give students who complete the task a feeling of developing competence. Stipek 
(1993: 56), states that too difficult task are likewise non-intrinsically motivating 
for students. 
b. Giving Choice  
Stipek (1993: 79) claims that pupils are intrinsically motivated to work 
when they feel self-determination rather than controlled. The stage where pupils 
feel self-determining positive self can be found in four techniques. The first 
technique is to give students some flexibility and responsibility to complete the 
assignment. Second, is to allow them to score most of their own written work and 
to use individual conference to evaluate their progress. Next, is to have a contract 
with students for long range assignments and the last technique is to set up an 
independent learning center, bring good result in classroom in which students are 
involved in more task than before. However, giving choice has some weakness. 
Some students may not select a challenging task when they are given a choice. 
Stipek (1993: 80) notices that to encourage autonomy for students who seem to 
lack interest. 
C. Research Framework 
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The researcher made this research model to show the model of the research 
in the form of chart to show the relation between the topic, the problems, the 
theory, the analysis and the result of the analysis. 
 
 
 
 
 
 
 
 
 
 
Figure I. Theoretical Framework 
To begin with this research was conduct to reveal students’ responses 
toward English teacher’s talk that occurred in English classroom interaction. 
Moreover, the present research also gave explanation about the impact of 
teacher’s talk in English teaching learning process. The perception itself needed to 
be present comprehensively in order to get deep explanations of the real condition. 
For this reason, the researcher applied descriptive qualitative study as the research 
design. Firstly, the researcher categorized the data find and continue with analysis 
of students’ responses toward teacher talk in English classroom for each type of 
A Descriptive Analysis; 
Students’ responses Toward Teacher 
Talk In English Classroom 
 
Qualitative Method 
Theory of Student’s 
Response 
Types of Implicit 
Information (Teacher Talk) 
Procedure of Research 
Result of Analysis 
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implicit information find in the theory. This research would consider as the most 
appropriate one in exploring kind of teacher’s talk, students’ responsess and the 
impact both of them in English teaching learning process. Besides, the data would 
also analyze by the researcher based on the theory of students’ responsess and 
types of implicit information from teacher talk to identify the procedures applied 
by the students in English classroom. Finally, the results of the study would be 
obtained. 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER III 
METHODE OF RESEARCH 
A. Research Method 
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In this research, the researcher used a descriptive qualitative research. This 
qualitative research used to investigate students’ responses toward teacher talk in 
English classroom. The researcher used interview as the method. By this method, 
the researcher would be able to know the students’ responses toward teacher’s talk 
in English classroom. 
B. Research Subject 
MTsN Model Makassar was considered as the place of research since it 
has one of the credible school in Makassar. The school whose headmaster is Hj. 
Darmawati was categorized as a very good quality of school. 
The school located in Andi Pangeran Pettarani street no. 1A. the location 
of school was strategy enough and suitable of teaching learning process. Besides 
the supporting environment, MTsN Model Makassar had also provided the 
complete facilitation in order to create conducive situation of teaching and 
learning process.    
C. Research Instrument 
According to Arikunto (2013: 203), research instrument is a device that is 
used by the researcher while collecting data to make her work becomes easier and 
to get better result, complete and systematic in order to make the data easy to be 
processed.  
This study used interview and observation in the gathering data procedure. 
In interview, the interviewer investigated all of the students in VIII.5 which the 
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students should answer the same question. And in the observation, the researcher 
observed the teacher while the teacher taught the students. 
D.  Data Collection Procedure 
To collect data needed by the researcher, the researcher carried out the 
following procedures: 
1. The researcher interviewed the students who should answer the same 
questions. 
2. The researcher used mobile phone as an instrument to record the data from 
the interviewees. 
3. The researcher listened the data that had been collected from recording 
using mobile phone. 
4. The researcher grouped the students’ responses into students’ opinion and 
students’ preference toward their English teacher’s talk. 
E. Data Analysis Technique 
1.  Data Collection  
The interviewees of this research were the second year student (VIII.5), 
the process of interview itself took place in the school on May, 24-26 2016. There 
were seventeen students who should answer the same questions. 
In collecting the data, the researcher did an observation. The observation 
was conducted on May, 26th 2016. The researcher came to classroom and saw all 
the activities that occurred during teaching learning process. In order to obtain the 
data, observation were done along the teaching learning process (70 minutes). The 
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researcher observed the teacher’s talk during teaching learning process. This 
observation was done to find out kind of teacher’s talk used by English teacher in 
teaching-learning process.  
The researcher used systematic observation to collect the data about kinds 
of teacher’s talk used by English teacher during the teaching learning process. 
Based on Arikunto (2006: 157), systematic observation is observation that uses 
observation guideline as observation instrument. The observer gave the sign or 
tally into observation column where the events appeared. Furthermore, this 
method was referred to sign system (Arikunto, 2006: 157). 
2. Data Reduction 
The process of data reduction was start by separating unnecessary data 
from the interview and then categorizing data to make them easy in presenting the 
findings of the research. 
3. Data Presentation 
The data presentation for this research were arranged into narrations from 
the students’s responsess which explaind descriptively in the form of essays. 
4. Data Analysis 
After the data had been collected, the researcher grouped the students’ 
responses into students’ opinion and students’ preference toward their English 
teacher’s talk. Every student who chosen one kind of teacher’s talk were 
calculated with total of students, so there were found percentage in every kind of 
teacher’s talk. For example:  
𝐷𝑖𝑠𝑝𝑙𝑎𝑦 =
𝑇𝑜𝑡𝑎𝑙 𝑜𝑓 𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠 𝑤ℎ𝑜 𝑐ℎ𝑜𝑜𝑠𝑒  𝑑𝑖𝑠𝑝𝑙𝑎𝑦 𝑞𝑢𝑒𝑠𝑡𝑖𝑜𝑛
𝑇𝑜𝑡𝑎𝑙 𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠
 𝑥 100%  
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= 
6
17
 𝑥 100%  
= 35.19 % 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER IV 
FINDINGS AND DISCUSSION 
A. Findings 
1. Interview 
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Based on interviewing the students, the researcher found the data of 
students’ responses toward English teacher’s talk. The data interview was 
translated into descriptive codes and the print out enclosed in appendix. 
Table 4.1 summarizes the result of class interview that tells what each of 
the 16 students’ responses toward their English teacher’s talk. The following table 
presents the number of students who gave their opinion about kinds of teacher’s 
talk preferred by them. 
Kind of 
teacher's 
talk 
 
Student Responses 
Student’s Opinion Student’s Preference 
no. % No. % 
Teacher’s 
Question 
Referential Question 1 5.88% 9 52.94% 
Display Question 16  94.11% 8 47.05% 
Total 17 100% 17 100% 
Teacher's 
Feedback 
To 
incorrect 
and no 
answer 
Inform 6 35.29% 4 23.52% 
Prompting 3 17.64% 4 23.52% 
Encourage - 0% 7 41.17% 
Criticizing 4 23.52% 2 11.76% 
Ignore 4 23.52% - 23.52% 
Total 17 100% 17 100% 
 
To correct 
answer 
Praising 12 70.58% 12 70.58% 
Summarizing 5 29.411% 5 29.411% 
Total 17 100% 17 100% 
 
Table 4.1 Students’ responses about kind of teacher’s talk that 
used by English teacher during the classroom interaction 
2. Classroom Observation 
Beside the data from interview, there was additional data from classroom 
observation that tells what kind of teacher’s talk that used by English teacher 
during the classroom interaction. The percentages were worked out based on the 
record of what English teacher did and the frequencies of each kind of teacher’s 
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talk, then average number of each teacher’s talk and all of the teacher’s talk were 
calculated. 
kind of teacher 
Total 
Frequency % 
Teacher’s 
Question 
Display/ Convergent 
Question 5 55,55 % 
Referential/ Divergent 
Question 4 44,44 % 
Teacher’s 
Feedback 
To 
incorrect 
and no 
answer 
Informing 4 28,57 % 
Prompting 2 14,28 % 
Encouragement 5 35,71 % 
Criticizing 2 14,28 % 
Ignoring 1 7,14 % 
To 
correct 
answer 
Praising 6 75 % 
Summarizing 2 25 % 
 
Table 4.2 Kind of teacher’s talk used by English teacher based on 
the classroom observation 
3. Teacher’s Question 
Question means a request for information (Richard & Lockhart, 1994: 
185) and it was the commonest and the most straightforward way to make 
students talk during the classroom interaction. By asking students some questions, 
the interaction would be motivated quickly and heatedly. Based on the kind of 
question that used in this research, the researcher discovered those questions were 
used by teacher during teaching learning process. They were referential questions 
and display questions. Referential questions are questions with no fixed answer, 
and display questions from the classroom observation 
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Kinds of Question Teacher’s Uttarance 
Referential Question 
-Muradha, coba buat kalimat tentang menanyakan 
pendapat 
-Oke yang lain, kalau ditanyakan seperti itu 
jawabannya apa? 
-Ada yang bisa buat pakai kalimat what is your 
opinion about? 
-coba Reney jawab, what is your opinion about 
smartphone? 
 
Display Question 
-Apa artinya opinion? 
-Untuk apa kita menanyakan pendapat? 
-Kalau ditanya “what do you think” jawabnya 
bagaimana? 
-kalau cara jawabnya “what is your opinion?” 
-apa artinya “in my mind?” 
 
Table 4.3 Kind of teacher’s question used by English teacher based on 
the classroom observation 
4. Teacher’s Feedback 
Feedback is teacher’s response to the students act (Richard & Lockhart, 
1994: 188). Teacher gave many kinds of feedback after the students respond. The 
following table presents the feedback which teacher used based on the classroom 
observation. 
Kind of Feedback Teachers utterance 
To Correct Answer Praising  
   -okay, thank you 
   -good job 
   -okay nice 
   -that’s good 
Summarizing 
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   -student: what do you think about math? 
    teacher: okay, what do you think about 
    math. 
To Incorrect Answer and No 
Answer 
Informing 
   -what is your opinion, pakai “is” 
   -difficult itu artinya susah atau sulit 
   -in my mind itu artiya dalam pikiran saya 
     Atau menurut saya 
Prompting 
   -what you think atau what do you think? 
     yang mana benar? 
   -what is you opinion? You atau your disitu? 
Encouragement 
   -oke good, belajar lagi dirumah 
   -okay, coba lagi 
   -belajar lagi, kalimatnya sudah bagus 
Critic 
   -kurang tepat, coba lagi 
   -masih salah 
Ignoring 
   -okay, next  
Table 4.4 Kind of feedback used by English teacher based on the 
classroom observation 
 
 
B. Discussion 
1. Students’ responses 
Based on the interview conducted by researcher, students had many kinds 
of responses toward their English teacher’s talk. Either when their teacher gave 
question or feedback to them. 
a. Students Responses Toward teachers’ question 
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Question is one of the commonest techniques used by teacher to initiate 
the students in teaching and learning process (Richard & Lockhart, 1994: 185). In 
Addition, Gall (1984 cited in Richard & Lockhart, 1994: 185) said that in some 
classroom over half of class time is taken up with question-and-answer exchange. 
The researcher found that 17 students had different perception about the 
question type that is usually used by their English teacher. Based on the students’ 
preference, it was found that 9 students (52.9%) preferred referential question 
while 8 students chose display question (47.05%).  
1) Referential question 
The students stated that when the teacher invited them stating an argument, 
they felt more challenging and could think more. Although, they faced difficulty 
to arrange the sentences and choose the suitable vocabulary, they felt challenged 
to use their English. When they were simulated to argue, they said that they could 
express everything in their mind, such as ideas, opinion and knowledge. 
However, some students considered that referential question was difficult 
to be answered. They should think harder, thinking about how to arrange the 
sentences, how to choose appropriate vocabularies and how to pronounce well in a 
long sentence. This question also made them nervous to answer. As a result, they 
could not find the words in their mind and became speechless. 
 
2) Display Question 
 Students considered that display question helped them to answer the 
question easily because it based on the text, material or previous explanation. 
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They could answer easier because they could look the answer for the text or just 
recalled it. They just read from the text and spoke using simple sentence. It did not 
require a well pronunciation because it was simple. 
On the other hand, some students argued that display question was not 
enough to make them practice their English skills. They could not express their 
idea and opinions. Moreover, according to them, language was communication 
device. Therefore, that was better if they did not only recall the information but 
also practiced the language for communication. 
 
b. Students’ responses toward English teacher’s feedback 
Teacher’s talk in the feedback movement is relatively important, since it is 
not only a summary about the interaction, but also it can affect the students’ 
interest to be active in the next interaction. Appropriate feedback can make 
conducive atmosphere in English teaching and learning process (Yanfen & Yuqin, 
2010: 83). From the students’ responses, they said that their English teacher 
always gave them feedback after they had done the teacher’s request or 
instruction. 
1) Teacher’s feedback to correct answer 
 Based to  the students’ opinion, when they answered correctly, English  
teacher  used to appreciate them using encouraging  word, such as  “Good”,  
“Nice”,  “Good job” or “excellent” but English teacher used summarizing 
infrequently.   
a) Praising   
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According to students’ statement, praising was kind of positive 
appreciation that should be given by teacher to their students, especially in 
language class. They assumed that praising could prove teachers’ respect to their 
existence. Some of them also felt proud of their self and then motivated to answer 
continuously.   
Contradiction statement was also said by some students. They had opinion 
that praising was unimportant feedback for student who could answer correctly. 
Praising merely made them shame to their friends. They also said that they just 
wanted to get the correct ones, not the praising.   
b)  Summarizing   
Many students argued that summarizing their correct answer actually 
helped them to master the vocabularies. They also agreed when the teacher 
summarized their answer because they could learn how to create good and 
effective sentences. In addition, this way could be a solution for their grammar or 
structure problems. 
Basically, students wanted to get attention from the teacher after they had 
succeeded to answer the question. Because of giving appropriate feedback when 
students answered correctly could stimulate to improve their English skills. In 
addition, it helped them to develop their confidence and courage.  
2) Teacher’s feedback to incorrect and no answer 
Based on the data of students’ preference, the most preferred choice of 
incorrect or no answer feedback was encouragement (7 students, 41.17%). Then, 
informing and prompting (4 students, 23.52%) became the second order based on 
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the amount of the selected students. Criticizing was only preferred by 2 students 
(11.78%). The last one was ignoring which was not chosen by the students.  
a) Informing 
The classroom was seen as the place to fulfill the purpose of informing and 
what students should do in the class was to listen to the teacher and accept what 
the teacher says as the knowledge and truth. According to the student’s opinion, 
informing aimed to make them get new knowledge and truth. When teacher 
informed them directly, they could know the best answer. Informing helped them 
to realize their mistakes. This feedback also supported students to solve their 
linguistic problem in order to reduce it in the next time.  
There was some other perception about informing. Many students 
disagreed with this kind of feedback. They argued that if teacher always used this 
feedback, the students would underestimate the teacher when the teacher gave 
other questions. When the students could not answer or answer incorrectly, they 
just waited the teacher’s explanation. They did not try to look for the answer by 
themselves.  
b)  Prompting  
Grounded on the interview, students said that prompting was the important 
feedback for them. All of them agreed with this feedback.  Prompting could 
arouse the students’ intention and motivation to answer or revise incorrect answer. 
Using clues to indicate the location of the error and teacher’s repetition of what 
the student has said with an emphasis on the incorrect part could provide the 
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students to reformulate and improve their utterances. Prompting also facilitated 
their language acquisition. It would make the class more alive. 
c) Encouragement 
For encouragement side, nobody said that English teacher used it in 
classroom. Meanwhile it was more choice by students than other kind of 
feedback. 41.17% students chosen it as their preference feedback.   
Sometimes, the students knew the answer but difficult to speak. They 
preferred to silent. They had problem in vocabulary, nervous or fear to make 
mistake. In EFL class, this phenomenon often occurred. A humanistic approach 
suggested to handle this problem is to give encouragement (Nunan, 1989 cited in 
Yanfen & Yuqin, 2010: 84). Many students said that using encouragement could 
be helpful, particularly to the lower self-esteem students in reducing the anxiety 
and developing students‟ confidence. 
 
 
d) Criticizing 
Based on the students’ preference, two students argued that criticizing was 
important for improving their English. Students considered that critique helped 
them to develop their interest in learning English. They could know their mistake 
and try to revise it. Critique also increased their interest in English.   
However, most students disagreed with this kind of feedback.  According 
to them, when teacher allowed a critique, they felt ashamed, especially to their 
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friends. This condition was caused anxiety to answer in the next time.  They had 
perception that if they made an error, their teacher would be angry to them. 
 
2. Kind of Teacher’s Talk Used by English Teacher  
a. Teacher’s Question  
Based on the students’ opinion, 16 students said that teacher used more 
display question than referential question. English teacher observed more frequent 
used display question (94.11%) than referential question (5.88%) to initiate the 
students’ response.   
b. Teacher’s Feedback  
Almost students (12 students, 70.58%) said that their teacher more often 
used praising as positive feedback when they answered correctly.  “Good” and 
“Great” were common encouraging words that teacher used to praise them.  
English teacher is observed that he/she is always used this feedback in the 
classroom (75%). To follow students up, the teacher used some words such as 
“Ok. Good!”, “That’s good.”, “Ok. Thank You.”, “Nice!” Whereas, when the 
students answer incorrectly, 6 students (35.29%) said their teacher usually 
informed the correct answer directly. Four students (23.52%) considered that their 
teacher used criticizing, 4 students (23.52%) argued that their teacher ignored 
their incorrect or no answer, 3 students (17.64%) considered that their teacher 
used prompting.  However there were nobody said that their teacher used 
encouragement to response their no and incorrect answer. In the classroom 
observation, English teacher observed used five kinds of feedback to incorrect or 
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no answer. She used informing when the students could not answer or answered 
incorrectly (28.57%). She informed directly what the correct answer is. 
Encouragement (35.71%) and prompting (14.28%) were also used by English 
teacher to motivate the students who answered incorrectly.  However, criticizing 
(14.28%) and ignoring (7.14%) were infrequent applied by English teacher in the 
classroom.   
3. Expectation of An Ideal English Teacher’s Talk  
a. Students’ expectation toward English teacher’s question  
1) Challenging Question  
Challenging question means kind of question which able to invite students 
interest for answer using English longer. They considered that kinds of question 
such argument and opinion would be challenging question for them. In the future, 
they expected English teacher could pay attention to kinds of question which she 
used in order to help students explored their ideas, opinion and argument in 
English.  
 
 
2) Comprehending Question   
Besides challenging question, students expected that teacher used question 
which did not deviate from the previous material. This means that they had 
comprehended the question and answer. They argued when teacher used question 
with predictable answer, they could answer easier than unrelated question from 
the previous material. They should think twice, thinking of what the correct 
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answer and how to arrange words into good sentence. Thus, the comprehend 
question would motivate them to use their English skills.   
b. Students’ Expectation toward English Teacher’s Feedback  
1) To correct answer  
a. Giving applause  
Variation ways can be conducted by the teacher to give feedback for the 
students when they answer correctly. Based on the students’ expectation, they felt 
very comfortable when the teacher gave them applause after they answered. 
Moreover, when teacher asked other students to give applause too, students 
considered that their friends also admit their ability. Therefore, they would be 
satisfied in answering the question.     
b. Acknowledgment  
Although English teacher often used this feedback in the classroom, 
students expected she still used it when they answered correctly. They felt 
respected in the class so that they were not fear and shy to answer the question. 
   
c. Paraphrase  
Summarizing  on  the  students’  answer  in the  other  ways became 
students’  expectation  when  they  answered  correctly. After they succeeded to 
answer, they wanted the teacher paraphrased their answer. This way was very 
useful for students did not only to enrich their vocabulary mastery, but also gave 
them example how to make effective sentence.   
3) To No and Incorrect Answer  
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a)  Giving advice and solution  
When the students could not answer or answer incorrectly, they wanted 
hear advice and solution from the teacher. With giving those feedbacks, they were 
not fear to answer in the next time. They would feel more confident despite they 
ever made mistake in the past. Advice could encourage students to get solution of 
their problem, especially in learning language. 
b) Motivating  
Sometimes, the students would not like to speak even they knew the 
answers, just out the fear of making errors, the shyness, the fear of losing self-
esteem, and so on. Those conditions made the students kept silence. For this 
reason, students wanted the teacher to give them motivation. Students said that 
motivation was very humanistic. It would build their self confidence. 
Furthermore, motivating could anticipate the students’ hatefulness of English 
lesson.   
 
c) Soft intonation  
Some students said that all feedback from the teacher did not become the 
big problem. Although the teacher throw the question to others when they could 
not answer, that was also fine. However, the problem arouse if the teacher used 
excessive intonation to response students’ answer.   Students wanted the teacher 
used soft intonation when giving feedback to them, especially when they 
answered incorrectly. Therefore, they would not be timid to their friends when 
they wanted to answer.   
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d) Peer help  
Peer help was one kind of alternative feedback that students expected. 
When they could not answer, they hoped that the teacher asked them politely to 
inquire to their friends who could help them. With this way, students could work 
together with their friends to get the solution. They could help each other. 
 
 
 
 
 
 
 
CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusion  
 Based on the data analysis and the results of the study, the following 
conclusions are drawn as follows:  
1. The students’ responses toward English teacher’s talk were very various. 
They had their own opinion with strong reasons.  For some students, 
referential question was more challenging than display question. 
Referential question not only help them to improve their English speaking 
41 
 
proficiency but also could express their mind, ideas, and opinion. 
Although display question were considered easy question but it did not 
sufficient for improvement since they just recalled or read the answer from 
text or previous material.  For two kind of feedback, when the students had 
provided the expected answer, they still preferred to be praised, rather than 
summarized. With praised, they would be confident to respond some 
questions in the future. However, when they made incorrect or no answer, 
students preferred teacher give them encouragement. Since encouragement 
could develop the students’ confidence and motivated the unconfident 
students.   
2. In giving question, display question was the frequent question used by 
English teacher based on the students’ opinion and also display question 
was more frequently applied by the English teacher in class. In ways of 
feedback, when students produced an incorrect or no answer, teachers 
usually used ways of encouragement to help the students.  However, when 
students had provided the expected answer, teacher used praising more 
frequently to follow up the students.   
3. Regarding the kind of question and feedback used by the English teacher, 
the students expected that English teacher could use many kinds of 
question and feedback. Based on the students’ expectation, there were 
three kinds of question and seven kinds of feedback that benefited the 
English teacher to train the students’ English skills. They were:  
a. Question:  
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1) The question could challenge their interest, such as opinion and 
argumentative question.  
2) The question from previous material or question understood by the 
students.  
3) The question from many resources, especially from native speaker.  
b. Feedback to Correct Answer:  
1) Giving applause  
2) Acknowledgment  
3) Paraphrase the students’ answer  
c. Feedback Incorrect and No Answer  
1) Giving advice and solution  
2) Motivating  
3) Using soft intonation  
4) Asking students to discuss firstly with their friends (Peer help) 
B. Suggestion   
From the findings presented earlier in chapter four, there were some 
suggestions that could be taken as a consideration for English teachers to use their 
talk in classroom interaction:   
1. Teacher’s talk plays an important role in provoking interactions between 
teachers and students. The teacher should understand what the students’ 
responses about her teaching. English teacher is expected to understand 
what languages would be more efficient in creating an environment in 
which students feel more comfortable and confident and become more 
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involved in interactive activities in language classroom. Therefore, English 
teacher can make a self evaluation in the terms of their teaching style. The 
tools of evaluation could be conducted by recording their teaching, doing 
observation and teaching journal, and applying surveys and questionnaires.   
2.   Referential question is on the second place after display question. It is 
better for teacher to increase the number of referential question in class 
because referential question can increase students’ interest in using 
English.   
3.    Prompting is low percentage applied by the English teacher in the class. In 
fact, students prefer this feedback when they produce incorrect or no 
answer to other feedbacks. For this reason, English teachers should try to 
increase the number of prompting when they response the students’ 
answer.  
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Appendix I. Interview Guide 
Pedoman Wawancara Siswa 
1. Apakah kamu suka dengan pelajaran bahasa inggris? 
(Do you like study English?) 
2. Apakah kamu paham saat gurumu bertanya dengan bahasa inggris? 
(Do you understand when teacher ask you with English?) 
3.  Bagaimana pendapatmu ketika guru memberikan pertanyaan yang 
jawabannya sudah kamu ketahui? misalnya pertanyaan yang berhubungan 
dengan sesuatu yang sudah ada di teks bacaan atau buku. 
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(What do you think if teacher give you question with fix answer? Such as 
question which relate with the text or previous material) 
4.  Bagaimana pendapatmu ketika guru memberikan pertanyaan yang 
jawabannya belum kamu ketahui secara pasti? Semisal tentang pendapat 
atau opinimu? 
(What do you think if teacher give you question without fix answer? Such 
as argument or opinion.) 
5. Selama ini guru bahasa Inggrismu lebih sering menggunakan model 
pertanyaan yang seperti apa? (yang sudah kamu tau jawabannya atau yang 
menanyakan pendapat mu 
(What kind of question that usually used by your English teacher?) (fix 
answer or without fix answer) 
6.  Kamu sendiri suka model pertanyaan yang seperti apa ketika pelajaran 
bahasa Inggris? 
(Which kind of question do you prefer in English class?) 
7.  Apakah yang gurumu lakukan setelah kamu menjawab pertanyaan yang 
dia berikan? 
(What are English teacher do after give you question?) 
8.  Apakah pendapatmu ketika guru memujimu saat kamu menjawab dengan 
benar? 
(What is your opinion when your teacher gives you praising for your 
correct answer?) 
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9. Apa pendapatmu ketika gurumu mengulang kembali jawaban yang telah 
kamu sebutkan? 
(What is your argument when teacher summarize your correct answer?) 
10.  Menurut pendapatmu, selama ini guru bahasa Inggrismu lebih sering 
menggunakan feedback seperti apa ketika kamu menjawab dengan benar? 
(What kind of feedback that usually used by your English teacher when 
you answer correctly?) 
11.  Kamu sendiri lebih suka model feedback yang seperti apa ketika bisa 
menjawab benar? Dipuji oleh guru atau jawabanmu diulang oleh guru? 
(Which one do you prefer when you answer correctly? Praising or 
summarizing?) 
12.  Apakah pendapatmu ketika guru mengkritik jawabanmu yang salah? 
(What is your opinion when teacher give critique to your incorrect or no 
answer?) 
13.  Seandainya kamu tidak bisa menjawab atau menjawab salah, bagaimana 
pendapatmu ketika guru memberikan clue-clue atau kata kunci? 
(If you cannot answer or answer incorrectly, what do you think if teacher 
give you some clues or keyword?) 
14.  Bagaimana pendapatmu ketika guru langsung memberi tahukan jawaban 
yang benar ketika kamu menjawab salah? 
(What do you think if teacher inform directly when you cannot answer or 
answer incorrectly?) 
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15.  Apakah pendapatmu tentang motivasi yang diberikan guru ketika kamu 
tidak bisa menjawab atau menjawab tapi salah? 
(What is your opinion about motivation for students who answer 
incorrectly?) 
16.  Selama ini, model ucapan guru yang seperti apa yang biasanya 
dilontarkan ketika kamu tidak bisa menjawab atau menjawab salah? 
(What kind of feedback used by your English teacher when you answer 
incorrectly?) 
17.  Kamu lebih suka diberi feedback apa ketika tidak bisa jawab atau 
menjawab salah? 
(Which kind of feedback do you prefer when you answer incorrectly?) 
18.  Menurutmu, pertanyaan semacam apa yang seharusnya guru berikan 
untuk melatihmu menggunakan bahasa inggris yang kamu miliki? 
(What kind of question that you expect to boost your English skill?) 
19.  Menurut pendaaptmu, bagaimana seharusnya seorang guru ketika 
memberikan feedback saat siswa menjawab pertanyaan dengan benar? 
(What is your expectation about teacher’s feedback when you answer 
correctly) 
20.  Menurut pendapatmu, bagaimana seharusnya ucapan seorang guru ketika 
kamu menjawab salah? 
(What is your expectation about teacher’s feedback when you cannot 
answer or answer incorrectly?) 
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Adopted from Yuliati. 2013. Student Perception Towards Teacher Talk In 
English Classroom. Thesis. Salatiga: UIN.  
 
 
 
 
 
 
 
 
 
Appendix II. Interview Transcription 
Transkrip wawancara siswa 
Waktu wawancara : Selasa, 24 Mei 2016 13.00-14.00 
Tempat Wawancara : Ruang Kelas 
Masalah  : Persepsi siswa terhadap bahasa yang digunakan 
guru (feedback) di dalam kelas  
Siswa 1 
1. Peneliti : Apakah kamu suka dengan pelajaran bahasa inggris? 
Siswa    : Iya, suka. 
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2. Peneliti :Apakah kamu paham saat gurumu bertanya dengan bahasa 
inggris? 
Siswa   : Iya, paham. 
3.  Peneliti :Bagaimana pendapatmu ketika guru memberikan pertanyaan 
yang jawabannya sudah kamu ketahui? misalnya pertanyaan yang 
berhubungan dengan sesuatu yang sudah ada di teks bacaan atau buku. 
Siswa    : Jawab sesuai dengan apa yang ada di buku. 
4.  Peneliti : Bagaimana pendapatmu ketika guru memberikan pertanyaan 
yang jawabannya belum kamu ketahui secara pasti? Semisal tentang 
pendapat atau opinimu? 
Siswa    : Biasa saja, karena bisa dijawab 
5. Peneliti : Selama ini guru bahasa Inggrismu lebih sering menggunakan 
model pertanyaan yang seperti apa? (yang sudah kamu tau jawabannya 
atau yang menanyakan pendapat mu 
Siswa    :Lebih sering yang ada di buku  
6. Peneliti :  Kamu sendiri suka model pertanyaan yang seperti apa ketika 
pelajaran bahasa Inggris? 
Siswa    : yang tidak ada jawabannya di buku karena lebih seru 
7.  Peneliti : Apakah yang gurumu lakukan setelah kamu menjawab 
pertanyaan yang dia berikan? 
Siswa    :biasanya dipuji kalau jawabannya benar 
8.  Peneliti : Apakah pendapatmu ketika guru memujimu saat kamu 
menjawab dengan benar? 
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Siswa    : senang, karena dipuji oleh guru 
9. Peneliti : Apa pendapatmu ketika gurumu mengulang kembali jawaban 
yang telah kamu sebutkan? 
Siswa    : senang juga karena jawabannya diulang 
10.  Peneliti : Menurut pendapatmu, selama ini guru bahasa Inggrismu lebih 
sering menggunakan feedback seperti apa ketika kamu menjawab dengan 
benar? 
Siswa    : lebih sering feedback yang mengulang jawaban 
11.  Peneliti : Kamu sendiri lebih suka model feedback yang seperti apa ketika 
bisa menjawab benar? Dipuji oleh guru atau jawabanmu diulang oleh 
guru? 
Siswa    : suka dipuji kalau benar 
12.  Peneliti : Apakah pendapatmu ketika guru mengkritik jawabanmu yang 
salah? 
Siswa    :tidak masalah, karena namanya juga belajar 
13.  Peneliti : Seandainya kamu tidak bisa menjawab atau menjawab salah, 
bagaimana pendapatmu ketika guru memberikan clue-clue atau kata 
kunci? 
Siswa    : bagus itu, karena guru memberi arahan 
14.  Peneliti : Bagaimana pendapatmu ketika guru langsung memberi tahukan 
jawaban yang benar ketika kamu menjawab salah? 
Siswa    : bagus juga 
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15.  Peneliti : Apakah pendapatmu tentang motivasi yang diberikan guru 
ketika kamu tidak bisa menjawab atau menjawab tapi salah? 
Siswa    : bagus, karena siswa akan merasa lebih dihargai 
16.  Peneliti : Selama ini, model ucapan guru yang seperti apa yang biasanya 
dilontarkan ketika kamu tidak bisa menjawab atau menjawab salah? 
Siswa    : diberitahu terlebih dahulu dimana letas salahnya kemudian 
diberi arahan agar bisa menjawab pertanyaan dengan benar 
17.  Peneliti : Kamu lebih suka diberi feedback apa ketika tidak bisa jawab 
atau menjawab salah? 
Siswa    :  yang diberi petunjuk atau arahan jadi bisa berpikir lagi 
18.  Peneliti : Menurutmu, pertanyaan semacam apa yang seharusnya guru 
berikan untuk melatihmu menggunakan bahasa inggris yang kamu miliki? 
Siswa    : pertanyaan yang tidak ada jawabannya dibuku, jadi kita bisa 
lebih kritis lagi 
19.  Peneliti : Menurut pendaaptmu, bagaimana seharusnya seorang guru 
ketika memberikan feedback saat siswa menjawab pertanyaan dengan 
benar? 
Siswa    : dipuji, bir kita bisa lebih semangat lagi belajarnya 
20.  Peneliti : Menurut pendapatmu, bagaimana seharusnya ucapan seorang 
guru ketika kamu menjawab salah? 
Siswa    : guru memberi petujuk dan jangan langsung marah-marah  
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Transkrip wawancara siswa 
Waktu wawancara : Selasa, 24 Mei 2016 13.00-14.00 
Tempat Wawancara : Ruang Kelas 
Masalah  : Persepsi siswa terhadap bahasa yang digunakan 
guru (feedback) di dalam kelas  
Siswa 2 
21. Peneliti : Apakah kamu suka dengan pelajaran bahasa inggris? 
Siswa    : kurang lebih 
22. Peneliti :Apakah kamu paham saat gurumu bertanya dengan bahasa 
inggris? 
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Siswa   : sedikit 
23.  Peneliti :Bagaimana pendapatmu ketika guru memberikan pertanyaan 
yang jawabannya sudah kamu ketahui? misalnya pertanyaan yang 
berhubungan dengan sesuatu yang sudah ada di teks bacaan atau buku. 
Siswa    : Jawab sesuai dengan apa yang ada di buku. 
24.  Peneliti : Bagaimana pendapatmu ketika guru memberikan pertanyaan 
yang jawabannya belum kamu ketahui secara pasti? Semisal tentang 
pendapat atau opinimu? 
Siswa    : Bingung 
25. Peneliti : Selama ini guru bahasa Inggrismu lebih sering menggunakan 
model pertanyaan yang seperti apa? (yang sudah kamu tau jawabannya 
atau yang menanyakan pendapat mu 
Siswa    :Yangbelum  ada di buku 
26. Peneliti :  Kamu sendiri suka model pertanyaan yang seperti apa ketika 
pelajaran bahasa Inggris? 
Siswa    : yang tidak ada jawabannya di buku karena bisa meningkatkan 
pengetahuan 
27.  Peneliti : Apakah yang gurumu lakukan setelah kamu menjawab 
pertanyaan yang dia berikan? 
Siswa    : Dipuji kalau jawabannya benar 
28.  Peneliti : Apakah pendapatmu ketika guru memujimu saat kamu 
menjawab dengan benar? 
Siswa    : Kedepannya lebih semangat lagi untuk menjawab pertanyaan 
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29. Peneliti : Apa pendapatmu ketika gurumu mengulang kembali jawaban 
yang telah kamu sebutkan? 
Siswa    : senang 
30.  Peneliti : Menurut pendapatmu, selama ini guru bahasa Inggrismu lebih 
sering menggunakan feedback seperti apa ketika kamu menjawab dengan 
benar? 
Siswa    : lebih sering yang memuji 
31.  Peneliti : Kamu sendiri lebih suka model feedback yang seperti apa ketika 
bisa menjawab benar? Dipuji oleh guru atau jawabanmu diulang oleh 
guru? 
Siswa    : suka diulang jawabannya, biar teman-teman yanglain bisa tau 
jawaban yang benar itu seperti apa 
32.  Peneliti : Apakah pendapatmu ketika guru mengkritik jawabanmu yang 
salah? 
Siswa    :bagus, supaya kita tau mana jawaban yang benar mana yang 
salah 
33.  Peneliti : Seandainya kamu tidak bisa menjawab atau menjawab salah, 
bagaimana pendapatmu ketika guru memberikan clue-clue atau kata 
kunci? 
Siswa    : bagus, biar di soal kedepan kita bisa lebih gampang untuk 
menjawab 
34.  Peneliti : Bagaimana pendapatmu ketika guru langsung memberi tahukan 
jawaban yang benar ketika kamu menjawab salah? 
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Siswa    : bagus juga 
35.  Peneliti : Apakah pendapatmu tentang motivasi yang diberikan guru 
ketika kamu tidak bisa menjawab atau menjawab tapi salah? 
Siswa    : bagaimana yah 
36.  Peneliti : Selama ini, model ucapan guru yang seperti apa yang biasanya 
dilontarkan ketika kamu tidak bisa menjawab atau menjawab salah? 
Siswa    : diberitahu terlebih dahulu dimana letas salahnya kemudian 
diberi arahan agar bisa menjawab pertanyaan dengan benar 
37.  Peneliti : Kamu lebih suka diberi feedback apa ketika tidak bisa jawab 
atau menjawab salah? 
Siswa    :  yang diberi petunjuk atau arahan jadi bisa berpikir lagi 
38.  Peneliti : Menurutmu, pertanyaan semacam apa yang seharusnya guru 
berikan untuk melatihmu menggunakan bahasa inggris yang kamu miliki? 
Siswa    : pertanyaan yang jawabannya dipikir sendiri agar kita bisa 
memperkaya kosakata  
39.  Peneliti : Menurut pendaaptmu, bagaimana seharusnya seorang guru 
ketika memberikan feedback saat siswa menjawab pertanyaan dengan 
benar? 
Siswa    : diulang jawabannya, jadi semua siswa kalau diberi oertanyaan 
serupa nanti mereka juga bisa jawab dengan benar 
40.  Peneliti : Menurut pendapatmu, bagaimana seharusnya ucapan seorang 
guru ketika kamu menjawab salah? 
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Siswa    : Kalau salah diberi petujuk lagi, supaya petunjuknya membantu 
siswa untuk menjawab dengan jawaban yang benar  
 
 
 
 
 
 
 
Transkrip wawancara siswa 
Waktu wawancara : Selasa, 24 Mei 2016 13.00-14.00 
Tempat Wawancara : Ruang Kelas 
Masalah  : Persepsi siswa terhadap bahasa yang digunakan 
guru (feedback) di dalam kelas  
siswa 3 
41. Peneliti : Apakah kamu suka dengan pelajaran bahasa inggris? 
Siswa    : Suka 
42. Peneliti :Apakah kamu paham saat gurumu bertanya dengan bahasa 
inggris? 
Siswa   : Paham, tapi sedikit-sedikit 
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43.  Peneliti :Bagaimana pendapatmu ketika guru memberikan pertanyaan 
yang jawabannya sudah kamu ketahui? misalnya pertanyaan yang 
berhubungan dengan sesuatu yang sudah ada di teks bacaan atau buku. 
Siswa    : bagus, karena mudah dijawab. 
44.  Peneliti : Bagaimana pendapatmu ketika guru memberikan pertanyaan 
yang jawabannya belum kamu ketahui secara pasti? Semisal tentang 
pendapat atau opinimu? 
Siswa    : Minta diperjelas dulu, maksudnya bagaimana 
45. Peneliti : Selama ini guru bahasa Inggrismu lebih sering menggunakan 
model pertanyaan yang seperti apa? (yang sudah kamu tau jawabannya 
atau yang menanyakan pendapat mu 
Siswa    :Yang ada di buku 
46. Peneliti :  Kamu sendiri suka model pertanyaan yang seperti apa ketika 
pelajaran bahasa Inggris? 
Siswa    : yang tidak ada jawabannya di buku biar jawabannya bisa beda-
beda dengan teman-teman yang lain. 
47.  Peneliti : Apakah yang gurumu lakukan setelah kamu menjawab 
pertanyaan yang dia berikan? 
Siswa    : Diberi nilai 
48.  Peneliti : Apakah pendapatmu ketika guru memujimu saat kamu 
menjawab dengan benar? 
Siswa    : Merasa bangga 
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49. Peneliti : Apa pendapatmu ketika gurumu mengulang kembali jawaban 
yang telah kamu sebutkan? 
Siswa    : Tetap bangga 
50.  Peneliti : Menurut pendapatmu, selama ini guru bahasa Inggrismu lebih 
sering menggunakan feedback seperti apa ketika kamu menjawab dengan 
benar? 
Siswa    : lebih sering mengulang jawaban 
51.  Peneliti : Kamu sendiri lebih suka model feedback yang seperti apa ketika 
bisa menjawab benar? Dipuji oleh guru atau jawabanmu diulang oleh 
guru? 
Siswa    : suka diulang jawabannya 
52.  Peneliti : Apakah pendapatmu ketika guru mengkritik jawabanmu yang 
salah? 
Siswa    :bagus, supaya kita tau mana jawaban yang benar 
53.  Peneliti : Seandainya kamu tidak bisa menjawab atau menjawab salah, 
bagaimana pendapatmu ketika guru memberikan clue-clue atau kata 
kunci? 
Siswa    : bagus, biar mempermudah dalam  menjawab 
54.  Peneliti : Bagaimana pendapatmu ketika guru langsung memberi tahukan 
jawaban yang benar ketika kamu menjawab salah? 
Siswa    : kurang setuju karena seharusnya itu guru menjelaskan jangan 
langsung memberikan jawaban karena nanti kalo kita ditanya kita tidak tau 
apa alasannya (cara mendapatkan jawaban) 
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55.  Peneliti : Apakah pendapatmu tentang motivasi yang diberikan guru 
ketika kamu tidak bisa menjawab atau menjawab tapi salah? 
Siswa    : bagus karena guru memberikan dorongan kepada murid-
muridnya 
56.  Peneliti : Selama ini, model ucapan guru yang seperti apa yang biasanya 
dilontarkan ketika kamu tidak bisa menjawab atau menjawab salah? 
Siswa    : diberitahu kalau jawabannya salah 
57.  Peneliti : Kamu lebih suka diberi feedback apa ketika tidak bisa jawab 
atau menjawab salah? 
Siswa    :  yang diberi petunjuk 
58.  Peneliti : Menurutmu, pertanyaan semacam apa yang seharusnya guru 
berikan untuk melatihmu menggunakan bahasa inggris yang kamu miliki? 
Siswa    : pertanyaan yang jawabannya dipikir sendiri 
59.  Peneliti : Menurut pendaaptmu, bagaimana seharusnya seorang guru 
ketika memberikan feedback saat siswa menjawab pertanyaan dengan 
benar? 
Siswa    : diberi motivasi agar terus rajin belajar dan jangan cepat puas 
60.  Peneliti : Menurut pendapatmu, bagaimana seharusnya ucapan seorang 
guru ketika kamu menjawab salah? 
Siswa    : Kalau salah diberitahu jawaban yang benar 
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Appendix III. Observation Guidelines 
kind of teacher 
 Frequency Total 
Teacher’s 
Question 
Display/ Convergent 
Question ///// 5 
Referential/ Divergent 
Question //// 4 
Teacher’s 
Feedback 
To 
incorrect 
and no 
Informing //// 4 
Prompting // 2 
Encouragement ///// 5 
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answer Criticizing // 2 
Ignoring / 1 
To 
correct 
answer 
Praising /////  / 6 
summarizing // 2 
 
 
 
 
 
 
 
 

